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An-Najah National University    جايعح انُجاح انىطُُح

Collaborated with                             ثبٌزؼبْٚ ِغ

Dr. Joseph Lampert عٛص٠ف لاِج١شد                          . د 

Northwestern University                 ْعبِؼخ ٔٛسس ٚعز١ش

تصَيٌ اىَْهبج واىَقشس اىذساسي 
اىدبٍعي 

Curriculum and Course Design

Content المحتوى                            

 Introduction:

 What does curriculum mean?

 Teacher vs. learner -centered 

teaching

 Course Alignment

 The Key Elements Of The 

Curriculum: 

 aims and learning outcomes 

 content   

 teaching and learning methods 

 assessment 

 learning resources 

 Monitoring And Evaluating The 

Curriculum 

اٌّمذِخ

ِٟب اٌّمظٛد ثبٌّٕٙبط اٌذساع

 ِمبسٔخ ث١ٓ اٌّذسط اٚ اٌّزؼٍُ وّشوض

فٟ اٌؼ١ٍّخ اٌزؼ١ّ١ٍخ

ٟاٌزٛافم١خ فٟ رظ١ُّ اٌّغبق اٌذساع

 ُاٌؼٕبطش الاعبع١خ فٟ رظ١ّ

:إٌّٙبط اٌذساعٟ 

ُاٌغب٠بد ِٚخشعبد اٌزؼ١ٍ

ٜٛاٌّؾز

ٍُؽشق اٌزؼ١ٍُ ٚاٌزؼ

اٌزمذ٠ش

ُِظبدس اٌزؼ١ٍ

سطذ ٚرم١١ُ إٌّٙبط

ٍخشخبد اىتعييٌ اىَتىخبٓ ىهزٓ اىىسشخ

 ٚطف اٌّزؼٍُ وّشوض فٟ اٌؼ١ٍّخ

اٌزؼ١ّ١ٍخ 

 رؾذ٠ذ ٚرؼذ٠ً اٌؼٕبطش الاعبع١خ

فٟ رظ١ّّىُ اٌّغبق اٌذساعٟ

 ٖوزبثخ ِخشعبد اٌزؼ١ٍُ اٌّزٛخب
(ILOs أٚ الأ٘ذاف ) ٌٍّغبق

اٌذساعٟ ثطش٠مخ ٚاػؾخ ِٚؾذدح، 

ٚراد ِغضٜ

 خطخ اٌّغبق اٌذساعٟ اٌزٟ رٛافك

ِخشعبد اٌزؼ١ٍُ، ٚؽشق اٌزذس٠ظ 
ٚاٌزمذ٠ش

 Describe learner-centered 

teaching 

 Identify and revise key elements 

of their own course designs

 Write intended learning 

outcomes (ILOs or learning 

objectives) for the course in a 

clear, specific, and meaningful 

way

 Plan a course that aligns 

outcomes, teaching methods, 

and assessment 

.....انتباه

هذه المحاضرة تنتهج مبدء 
المتعلم هو المركز في 

العملية التعليمية
لذلك اتوقع منكم المشاركة 

الفاعلة

ٍبرا ّعْي ثبىَْهبج اىذساسي
What does curriculum mean?

 إٌّٙبط وٍّخ ِشزمخ ِٓ اٌٍغخ اٌلار١ٕ١خ
currere رشغ١ً ”ٚاٌّمظٛد ثٙب ” “

.“شٟء ِب

 ٘زا ٠ؼٕٟ أْ ِٓ ٚظبئف إٌّٙبط ٘ٛ رٛف١ش

اٌمبٌت أٚ اٌزظ١ُّ اٌزٞ ٠ز١ؼ ٌٍؼ١ٍّخ 

.اٌزؼ١ّ١ٍخ اْ رأخز ِىبٔٙب

 وٍّخ إٌّٙبط ػبدح ِب رغزخذَ ٌزؼش٠ف

اٌزؼ١ٍُ اٌّزٛلغ أْ ٠ؼمذ خلاي اٌجشٔبِظ 

اٌذساعٟ ِٓ ِٕطٍك اوزغبة اٌّؼشفخ 

ٚاٌّٙبساد ٚاٌّٛالف، ٚاٌزٟ ٠غت أْ 

رؾذد ؽشق اٌزؼ١ٍُ ٚاٌزؼٍُ ٚاٌزمذ٠ش 

اٌشئ١غ١خ ، ٚرىْٛ ِإششا ٌٍّٛاسد 

اٌزؼ١ّ١ٍخ اٌلاصِخ ٌذػُ الا٠ظبي اٌفؼٍٟ 

ٌٍجشٔبِظ اٌذساعٟ 

 The word curriculum derives from the 

Latin currere meaning ‘to run’. 

 This implies that one of the 

functions of a curriculum is to 

provide a template or design which 

enables learning to take place. 

 Curricula usually define the learning 

that is expected to take place during a 

course or program of study in terms of 

knowledge, skills and attitudes, 

they should specify the main teaching, 

learning and assessment methods 

and provide an indication of the 

learning resources required to support 

the effective delivery of the course. 

اىَْهبج اىذساسي هى امثش ٍِ ٍخطظ دساسي
A curriculum is more than a syllabus

 ٜٛاٌّخطؾ اٌذساعٟ ٠ظف ِؾز

اٌجشٔبِظ ٠ّٚىٓ اػزجبسٖ اؽذ اعضاء 

.إٌّٙبط اٌذساعٟ

 ُِؼظُ إٌّب٘ظ اٌذساع١خ لا ٠ز

رط٠ٛش٘ب ِٓ اٌظفش ٚع١ّؼٙب رؼًّ 
ػّٓ ػٛاثؾ رٕظ١ّ١خ ِٚغزّؼ١خ

 A syllabus describes the 

content of a program and 

can be seen as one part of a 

curriculum. 

 Most curricula are not 

developed from scratch and 

all operate within 

organizational and societal 

constraints. 
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Why do we need to know about course design?

ىَبرا يدت اُ ّتعشف عيً تصَيٌ اىَسبق 
اىذساسي؟

--------------------------------------------------------------------------

--------------------------------------------------------------------------

--------------------------------------------------------------------------

--------------------------------------------------------------------------

--------------------------------------------------------------------------

--------------------------------------------------------------------------

--------------------------------------------------------------------------

--------------------------------------------------------------------------

--------------------------------------------------------------------------

--------------------------------------------------------------------------

--------------------------------------------------------------------------

--------------------------------------------------------------------------

On a piece of paper, finish these sentences. 

على قطعة من الورق، اكتب ما ٌلً

To me, “teaching” means…

“التعلٌم”بالنسبة لً، ماذا تعنً لك 

To me, “learning” means…

“التعلم”بالنسبة لً، ماذا تعنً لك 

Share with a colleague. 
شارك ذلك مع زملائك

Faculty Approaches to Teaching مسالك التعليم الجامعي  

Transmission

َقم

Acquisition

اكتضاب

Engaged

اَخزاط

Focus  تزكُز Content-teacher 

انًذرس-يحتىي

Content-student

انطانة-يحتىي

Content-learning

انتعهُى-يحتىي

Teaching 

intention

يُىل انتذرَش  

•To transfer or 

transmit the course 

content

ٔمً ٚاسعبي ِؾزٜٛ 

اٌّغبق

•To get it out (& 

hopefully in) to 

students

(  ٚٔبًِ اٌٝ)اخشاعٗ ػٍٝ 

اٌطبٌت 

•Get course content 

out & ‘in’ to 

students

اخشاط اٌّغبق ػٍٝ ٚ 

اٌٝ اٌطبٌت 

•Help students 

acquire content of 

course (tools, 

knowledge, skills)

اٌطبٌت ٠ىزغت ِؾزٜٛ 

ادٚاد، )اٌّغبق ِٓ  

(ِؼشفٗ، ِٙبساد

•Share course content 

with students

اششان اٌطبٌت ثّؾزٜٛ 

اٌّغبق

•Get students to 

reconstruct 

knowledge for 

themselves

جعم انطانة َثٍُ يعزفته 

تُفضه

Faculty Approaches to Teaching مسالك التعليم الجامعي  

Transmission

َقم

Acquisition

اكتضاب

Engaged

اَخزاط

Implicit 

assumption

الافتزاض انضًٍُ

•Teaching as 

monologue

اٌزذس٠ظ ػجبسح ػٓ ّٔؾ 

أؽبدٞ

•One dimensional, 

limited

اٌجؼذ اٌٛاؽذ، ِؾذٚد

•Teaching as 

instruction (or 

explanation

اٌزذس٠ظ ػجبسح ػٓ 

(اٚ ا٠ؼبؽبد)رؼ١ٍّبد 

•One-way, linear

ارغبٖ ٚاؽذ، خطٟ

•Teaching as dialogue

اٌزذس٠ظ ػجبسح ػٓ ؽٛاس

•2-way conceptual 

exchange & change

رجبدي ٚ رغ١١ش اٌّفب١ُ٘ 

ثبرغب١٘ٓ

Relationship 

to learning

انعلاقح تانتعهُى

Teaching is separate 

from learning

اٌزذس٠ظ ِٕفظً ػٓ 

اٌزؼ١ٍُ

Teaching causes 

learning

اٌزذس٠ظ ٠ٛطً اٌٝ 

اٌزؼ١ٍُ

Teaching and learning 

are co-produced

اٌزذس٠ظ ٚاٌزؼ١ٍُ ٠ٕزغبْ ثشىً 

ِشزشن

(Light G & Cox R, Calkins, S. (2009); Prosser M. & Trigwell K 1999)

Three Theories of Learning  
ثلاث ّظشيبد ىيتعيٌ

Behaviorism

انُظزَح انضهىكُح

Cognitive

Constructivism

انثُائُح انًعزفُح

Social Constructivism

انثُائُح انًجتًعُح

Knowledge

انًعزفح

Stores of behavioral 

responses to 

external stimuli

ِخبصْ الاعزغبثبد 

اٌغٍٛو١خ ٌٍّإصشاد 
اٌخبسع١خ

Cognitive structure 

actively constructed by 

learners based on their 

pre-existing structures

اٌج١ٕخ اٌّؼشف١خ اٌزٟ رش١ذ 

ثٕشبؽ  ِٓ لجً اٌّزؼ١ٍّٓ ػٍٝ 

أعبط ا١ٌٙبوً اٌمبئّخ ِغجمب 

Knowledge is constructed 

within socio-cultural 

meanings and narratives

اٌّؼشفخ ٟ٘ اٌزٟ ش١ذد داخً 

اٌّؼبٟٔ الاعزّبػ١خ ٚاٌضمبف١خ 
ٚاٌغشٚد

Learning

انتعهى

Passive absorption

الاعز١ؼبة اٌغٍجٟ

Individual, active 

discovery by learners

اٌفشد٠خ، ٚاوزشبف الأشطخ 
ِٓ عبٔت اٌّزؼ١ٍّٓ

Integration of learners into 

a collaborative knowledge 

community enables the co-

construction of knowledge

ئدِبط اٌّزؼ١ٍّٓ فٟ ِغزّغ 

اٌّؼشفخ رؼب١ٔٚخ رّىٓ اٌّشبسن 

فٟ ثٕبء اٌّؼشفخ

Behaviorism

َظزَح صهىكُح

Cognitive

Constructivism

انثُائُح انًعزفُح

Social Constructivism

انثُائُح انًجتًعُح

Teaching

انتذرَش

Correct behavioral 

responses are 

transmitted by the 

teacher and 

absorbed by the 

student

ٚرٕزمً الاعزغبثبد 

اٌغٍٛو١خ اٌظؾ١ؾخ ِٓ 

لجً اٌّؼٍُ ٠ٚزُ 

اعز١ؼبثٙب ِٓ لجً 
اٌطلاة

Learning is facilitated 

by providing an 

environment that 

promotes discovery

٠زُ رغ١ًٙ اٌزؼٍُ ِٓ خلاي 

رٛف١ش ث١ئخ رشغغ ػٍٝ 
الاوزشبف

Collaborative learning is 

guided and facilitated by 

the teacher; students learn 

in groups

٠ٚغزششذ اٌزؼٍُ اٌزؼبٟٚٔ ٠ٚذاس 

ِٓ لجً اٌّؼٍُ ؛ ٠زؼٍُ اٌطلاة 

فٟ ِغّٛػبد

Adapted from  http://gsi.berkeley.edu/teachingguide/theories/; 

Light, Cox, and Calkins, 2009, 22-24.

Three Theories of Learning  
ثلاث ّظشيبد ىيتعيٌ

http://gsi.berkeley.edu/teachingguide/theories/
http://gsi.berkeley.edu/teachingguide/theories/
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How do students approach their learning?

كٌف ٌنتهج الطلاب تعلٌمهم؟

Student Approaches to Learning 
ّهح اىطلاة إىً اىتعيٌ

Surface عطؾٟ    Strategic اعزشر١غٟ    Deep ػ١ّك   

Intention

انهذف

اٌزؼبًِ ِغ ِزطٍجبد 

اٌجشٔبِظ اٌذساعٟ

رؾم١ك دسعبد ػب١ٌخ فُٙ ٌٍشخض رارٗ

Process

انطزَقح

ؽفع اٌؾمبئك •

ٚالإعشاءاد ثشىً 

سٚر١ٕٟ

اٌذساعخ ِغ اٌزفى١ش ل١ٍلا•

ِؼبٍِخ اٌجشٔبِظ اٌذساعٟ •

وّب لا ػلالخ ٌٙب اٌجزخ 

ثبٌّؼشفخ

لٍك لا / ٠شؼش ثؼغؾ•

داػٟ ٌٗ

ٚػغ ٚثزي عٙذ ِغزّش •

فٟ اٌذساعخ

ئداسح اٌٛلذ ثشىً ع١ذ•

اٌزشو١ض ػٍٝ ِزطٍجبد •

ِٚؼب١٠ش اٌزمذ٠ش

٠مٛد اٌؼًّ ٌٍؾظٛي ػٍٝ •

سػٝ اٌّذسط

سثؾ  الأفىبس ثبٌّؼشفخ •

اٌغبثمخ

٠جؾش ػٓ الأّٔبؽ ٚاٌّجبدب •

اٌزٟ رمَٛ ػ١ٍٙب

-اٌزؾمك ِٓ الاعزٕزبعبد •

ئػبدح الأعزذلاي

ثٕشبؽ٠شبسن •

Reproducing Organizing              Transforming 

استنساخ  تنظٌم    تحوٌل 

Student Approaches to Learning and Teacher 

Approaches to Teaching

اىطبىت ىيتعيٌ واىَعيَيِ ىيتذسيسٍسبىل 

Teacher goal: هدف المدرس 

Transmit information نقل المعلومة   

Student:  الطالب

Surface approach   مسلك سطحي

Teacher goal: هدف المدرس 

Encourage conceptual 

change تشجيع التغيير في   

المفاهيم 

Campbell et al., 2001; Trigwell, 1999; Sadlo & Richardson, 2003; Scouller, 1998

Teacher at 

center

المعلم في المركز

Student at 

center

الطالب في المركز

Student: Deep approach

مسلك عميق: الطالب

How does this framework for understanding 

approaches to teaching and learning resonate with 

your prior teaching and learning experience?

و١ف ٠ٍمٝ طذاٖ ٘زا الإؽبس ِٓ ِفَٙٛ ٔٙظ اٌزذس٠ظ ٚاٌزؼٍُ ِغ 
رغبسثه اٌغبثمخ فٟ اٌزذس٠ظ ٚاٌزؼٍُ اٌخبص ثه؟

The course design can be summed up by the answers to four 

key teaching questions:

ويَنِ تيخيص تصَيٌ اىَسبق اىذساسي ٍِ خلاه الإخبثخ عيً 
:أسثعخ أسئيخ سئيسيخ

ِب ٟ٘ ِخشعبد اٌزؼ١ٍُ اٌزٟ رش٠ذ ؽٍجزه 1.

اٌفىش٠خ ، ٚالاعزّبػ١خ )اْ ٠ؾممٛ٘ب 

ٔز١غخ لاخزُ٘ ( ٚاٌؼ١ٍّخ ٚاٌشخظ١خ

اٌّغبق ٌذ٠ه؟

و١ف ع١غبػذ اٌّغبق ؽلاثه ػٍٝ رؾم١ك 2.

٘زٖ اٌّخشعبد ِٓ اٌزؼٍُ؟

و١ف ٠ّىٕه أْ رؼشف ئْ وبْ ؽلاة 3.

ِغبله لذ ؽممٛا ٘زٖ اٌّخشعبد ِٓ 

اٌزؼٍُ؟

و١ف ٠ّىٕه أْ رؼشف ئْ وبٔذ ؽش٠مزه 4.

فٟ اٌزذس٠ظ لذ عبّ٘ذ فٟ رؾم١ك 

ِخشعبد اٌزؼٍُ ٌٍطلاة، ٚو١ف ػشفذ 
رٌه؟

1. What learning outcomes do you 

want your students to achieve 

(intellectual, social, practical and 

personal) as a result of taking your 

course?

2. How will your course help your 

students achieve these learning 

outcomes?

3. How will you know if the students 

on your course have achieved 

these learning outcomes?

4. How will you know if and how

your teaching has contributed to 

your students’ learning outcomes?

In other words              ثنيَبد اخشي

يا هى هذفك فٍ هذا انًضاق 1.

؟ انذراصٍ

ِبرا رأًِ اْ رذسط اٌطلاة؟  -

ِب ٘ٛ اٌشٟء اٌٛؽ١ذ الأوضش أ١ّ٘خ  -

اٌزٞ رأًِ أْ ٠زشن ٌذ٠ُٙ ِؼشفخ أٚ 

أْ ٠ىٛٔٛا لبدس٠ٓ ػٍٝ اٌم١بَ ثٗ ػٕذ 

ٔٙب٠خ اٌّغبق اٌذساعٟ؟

ٌّبرا أٔذ رذسط ٘زا اٌّغبق؟  -

٘زا ١ٌظ ؽم١مخ أه رش٠ذ ٌُٙ أْ ٠ىزغجٛا )

اٌّؼشفخ فٟ إٌٙب٠خ ، ٌٚىٓ ؽٛي ِب 
(.٘ٛ أوجش ٚ أػّك ٌٍّغبق اٌذساعٟ

1. What is your purpose in 

this course?

What do you hope to teach 

the students? What is the 

single most important thing 

you hope they will leave the 

course knowing or being able 

to do? Why are you teaching 

it? (This is not about what 

facts you want them to know 

at the end, but about what 

your larger or deeper 

objectives are for the course.)
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In other words             ثنيَبد اخشي

يا هٍ قذراخ انطلاب وتىقعاتهى . 2

واحتُاجاتهى؟

ِٓ ُ٘ ؽلاثه؟  - 

ِب اٌزٞ ٠ؼشفٛٔٗ ثبٌفؼً ، ػٕذ  -

دخٌُٛٙ اٌّغبق؟

و١ف ٠ّىٕه أْ رؼشف ِب ٠ؼشفٛٔٗ؟ -

ِب ِغز٠ٛبد اٌشلٟ ٠ّىٓ أْ رزٛلغ؟ -

وُ ٠ّىٓ أْ رزٛلغ ُِٕٙ أْ ٠فؼٍٛا؟ -

ِب اٌّمشساد اٌزٟ اخزٚ٘ب؟ -

وُ ِٓ اٌّؼشفخ ُ٘ ثؾبعٗ فٟ ٘زا - 
اٌّغزٜٛ؟

2. What are your students' 

capacities and 

expectations and needs?

Who are your students? What 

do they know already, as they 

enter the course? How will 

you know what they know? 

What levels of sophistication 

can you expect? How much 

can you expect them to do? 

What courses have they 

taken? How much do they 

need to know at this level?

Aligning the Learning Experience

ٍىاءٍخ تدشثخ اىتعيٌ 

Spencer, 2003; http://www.faculty.londondeanery.ac.uk/e-
learning/setting-learning-objectives/html2pdf

كيف لي أن أساعد طلابي تلبية الأهداف؟
ماذا ادرسهم؟

كٌف أعلمهم ذلك؟

كٌف ٌمكننً إضافة المرونة اللازمة لتلبٌة الاحتٌاجات؟

كيف لي ان أعرف إن حقق المتعلمين الأهداف او 

المخرجات التعليمية؟

كيف يمكنني تحديد نوعية أهدافي، والطرق المستخدمة  

والتقييم؟

Learning Outcomes

مخرجات التعليم

Teaching Methods

طرق التدريس

Assessment

التقدير

Evaluation

التقييم

ماذا أريد من طلابي ان يحققوه؟
من هم الذٌن اعلمهم ؟ 

ماذا ٌعرفون بالفعل؟

اٌن هم ذاهبون فً بعد ذلك؟

Constructive (vs. Reproductive) Alignment

(مقابل الاستنساخيت)التوافقيت البناءة 

 Learning experience 

(activities & assessment) is 

aligned with course learning 

outcomes

 Students construct their own 

meaning through learning 

experience

 ٍُأٔشطخ )ِٛاءِخ رغشثخ اٌزؼ

ِغ ِخشعبد اٌّغبق ( ٚرمذ٠ش

اٌزؼ١ّ١ٍخ

 ُٙاٌطلاة ٠جْٕٛ اٌّؼبٔٝ اٌخبطخ ث
ِٓ خلاي رغشثخ اٌزؼٍُ

Biggs, 1996

مخرجات 

التعليم

الطرق التً 

تركز على 

المتعلم

التقدٌر

بناء المعنى العمٌق

Key aspects of the curriculum 

اىدىاّت اىشئيسيخ في اىَْبهح اىذساسيخ

عناصر اساسيت Major elements

 الا٘ذاف/ اٌغب٠بد

  اٌزؼ١ٍُ( ا٘ذاف)ِخشعبد

ٜٛاٌّؾز

ٍُؽشق اٌزذس٠ظ ٚاٌزؼ

ؽشق اٌزمذ٠ش

 Aims / goals

 Learning outcomes / 

objectives (knowledge, 

skills and attitudes) 

 Content 

 Teaching and learning 

methods 

 Assessment methods

Key aspects of the curriculum 

اىدىاّت اىشئيسيخ في اىَْبهح اىذساسيخ

عناصر داعمت Supporting elements: 

 ٍُاٌّذسع١ٓ، )ِظبدس اٌزؼ

ٚاٌّغبػذ٠ٓ، ٚاٌز٠ًّٛ، 

اٌّغلاد ، ٚدػُ / ٚاٌىزت 

رىٌٕٛٛع١ب اٌّؼٍِٛبد ٚلبػبد 

(اٌزذس٠ظ

ئعشاءاد اٌشطذ ٚاٌزمذ٠ش

 Learning resources 

(teachers, support staff, 

funding, books/journals, 

IT support, teaching 

rooms) 

 Monitoring and 

evaluation procedures 

 Aims vs. Goals  اىغبيبد ٍقبثو الأهذاف

 تعزَف أهذاف وغاَاخ انًضاق

:انذراصٍ

 انتعهى فٍ انتعهُى انعانٍ عثارج

اٌمذساد + اوزغبة اٌّؼشفخ = عٍ
اٌم١ُ+ اٌّٛالف + اٌّٙبساد + 

 ِٓ الأ٘ذاف رؾزبط ئٌٝ رط٠ٛش

أعً ػّبْ رؾم١مٙب اٌّزّضً فٟ 
.ئٔزبط خش٠غ١ٓ ِخزظظ١ٓ

 Define aims and 

objectives of the course

 learning in higher education = 

to acquire knowledge + skills + 

capabilities  +  attitudes + 

values

 The aims need to be 

developed in order to 

ensure that the goal of 

producing competent 

graduates is achieved. 
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Aims vs. Goals اىغبيبد ٍقبثو الأهذاف   

رظف ِب ٠ؾبٚي اٌّذسط   انغاَاخ

ػٍٝ عج١ً اٌّضبي ٌزشغ١غ )رؾم١مٗ 

اٌطلاة ػٍٝ رط٠ٛش ِٙبساد اٌزؼٍُ 

(اٌزارٟ اٌّٛعٗ

 ْػبدح رظف   الأهذاففٟ ؽ١ٓ أ

ِب ٠غؼٝ اٌّغبق أٚ ا١ٌٙئخ ئٌٝ 

غشط اٌم١ُ ا١ٌّٕٙخ : ِضلا )رؾم١مٗ 

(.ٚاٌّٛالف

 ٚغبٌجب ِب رغزخذَ ٘زٖ اٌّظطٍؾبد
ثبٌزجبدي

 Aims describe what the teacher 

is trying to achieve (e.g. to 

encourage students to develop 

self directed learning skills) 

 whereas goals usually describe 

what the course or organization 

is trying to achieve (e.g. to 

inculcate professional values and 

attitudes). 

 These terms are often used 

interchangeably. 

Aims vs. Learning outcomes 

 مخرجاث التعليم الغاياث مقابل

 يٍ انًُهاج انذراصٍ( انغزض)انغاَاخ   :

 ، ث١بٔبد ػبِخ ػٓ ا١ٌّٛي اٌزؼ١ّ١ٍخ

ثؼجبساد ػبِخ ٘ٛ ِب رؾبٚي رؾم١مٗ فٟ )

١ٌِٛىُ وجبؽض١ٓ ” ٘زا اٌّغبق اٌذساعٟ 

(“اِٚذسع١ٓ

 (الأهذاف انًىضىعح)يخزجاخ انتعهُى  :

 ث١بٔبد ِؾذدح ٌّب ٠زٛلغ ِٓ اٌطٍجخ ٟ٘

فٟ ؽبٌخ ِضب١ٌخ ِب ٠غت ػٍٝ )اٌزؼٍُ 

 --اٌزٞ ٠ٍزؾك ثّغبله  --اٌطبٌت 

ِؼشفزٗ ٠ٚىْٛ لبدس ػٍٝ اٌم١بَ ثٗ ثٕٙب٠خ 

ٚرىْٛ لبثٍخ ٌٍزؾم١ك ٚلبثٍخ  --( اٌّغبق؟
ٌٍم١بط

 Aims (purpose) of the course: 

 general statements of educational 

intention, (what is in general terms that 

you are trying to achieve with this 

course? Your intentions as a scholar and 

teacher)

 Learning outcomes 

(objectives):

 specific statements of what students are 

expected to learn (in ideal case what 

should a student - who took your course 

- know and be able to do at the end of 

the course?) – achievable and 

measurable

What are learning outcomes?

ٍب هي ٍخشخبد اىتعيٌ؟

 ؽزٝ ٚلذ لش٠ت ٔغج١ب، ر١ًّ إٌششاد

لأٚطبف ِغبلبد اٌغبِؼخ أْ رش١ش ا١ٌٙب 

أٞ ِب )ثشىً سئ١غٟ ػٍٝ أٙب اٌّؾزٜٛ 

(.وبْ ػ١ٍٗ اٌّؼٍُ أْ ٠غط١ٗ

 ،ٍُوبْ اٌزشو١ض ػٍٝ ِب اػطٝ اٌّؼ

ٚالأ٘ذاف رٛػؼ ِٓ ؽ١ش اٌّؾزٜٛ ، اٌزٞ 

.ع١ؼط١ٗ اٌّؼٍُ 

 ،ٌِٟٚغ رٌه، فبٌّٕبرط اٌؾب١ٌخ ٌٍزؼ١ٍُ اٌؼب

رؼغ اٌّزؼٍُ فٟ ِشوض ػ١ٍّخ اٌزذس٠ظ 

ٚاٌزؼٍُ ٚاٌزٟ رزطٍت ّٔبرط ٠ّىٓ ٚطفٙب 

ِٓ ؽ١ش ِب ٠غت أْ ٠ىْٛ اٌطلاة لبدس٠ٓ 
.ػٍٝ اٌم١بَ ثٗ ػٕذ أعزىّبي اٌّغبق 

 Until comparatively recently, 

published descriptions of university 

courses tended to refer mainly to 

content (i.e. what it was that the 

teacher would cover). 

 The focus was on what the teacher did, 

and goals were expressed in terms of 

the content, which the teacher would 

transmit. 

 Current models of higher education, 

however, place the learner at the 

centre of the teaching and learning 

process and require that modules be 

described in terms of what it is that 

the students should be able to do 

when they have completed that 

module (Lea et al, 2003). 

ىَبرا عييْب اُ ّستخذً ٍخشخبد اىتعييٌ؟

-----------------------------------------------------

-----------------------------------------------------

-----------------------------------------------------

-----------------------------------------------------

-----------------------------------------------------

-----------------------------------------------------

-----------------------------------------------------

-----------------------------------------------------

-----------------------------------------------------

-----------------------------------------------------

-----------------------------------------------------

-----------------------------------------------------
-----------------------------------------------------

Course title and number

Instructor name

Contact information

Semester and academic year

Compulsory / Elective

Prerequisites

Course Contents (description)

Course Objectives

Intended learning

Outcomes and

Competences

Textbook and  References

Assignment Criteria

Why Use Learning Outcomes?

ىَبرا ّستخذً ٍخشخبد اىتعييٌ؟

 ْرغبػذ ثٛػٛػ رؾذ٠ذ ِب رش٠ذ ا

٠ىزغجٗ اٌّزؼ١ٍّٓ 

ٓرمذَ ارغبٖ ٚاػؼ ٌٍّزؼ١ٍّ

رٛعٗ أعب١ٌت اٌزذس٠ظ ٚاٌزمذ٠ش

 رؼًّ وّٕٛرط رؾذ٠ذ الأ٘ذاف

ٌٍّزؼ١ٍّٓ ؽزٝ ٠زّىٕٛا ِٓ ػجؾ 

أٔفغُٙ

 رغبػذ اٌضِلاء ١ٌفّٙٛا رّبِب ِب

٠ٛاعٗ اٌّزؼ١ٍّٓ فٟ اٌٛؽذح 
اٌّغبي اٌخبص ثه/ إٌّط١خ

 Helps clearly define what you want 

learners to gain

 Provides clear direction for learners

 Guides teaching methods & 

assessment 

 Models objective-setting for 

learners so that they can set their 

own

 Helps colleagues fully understand 

what learners are experiencing in 

your module/area

http://www.oucom.ohiou.edu/FD/writingobjectives.pdf
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ٍخشخبد اىتعييٌ

 ، عُذ كتاتتك نًخزجاخ انتعهُى

:َُثغٍ نها

 اْ رىْٛ ِىزٛثخ ثظ١غخ

اٌّغزمجً

اْ رؾذد اُ٘  اٌّزطٍجبد اٌزؼ١ّ١ٍخ

اِىب١ٔخ رؾم١مٙب ٚرمذ٠ش٘ب

 اعزخذاَ اٌٍغخ اٌزٟ ٠غزط١غ

اٌطلاة فّٙب

 اْ رىْٛ ثزظش٠ؾبد طش٠ؾخ

ػٓ الإٔغبص

 When writing learning 

outcomes, they  should: 

 be written in the future tense 

 identify important learning 

requirements 

 be achievable and assessable 

 use language which students 

can understand 

 relate to explicit statements 

of achievement 

(ref: d’Andrea, V. in Fry, Ketteridge

and Marshall, 1999) 

ٍخشخبد اىتعييٌ

  ٌٝٚرٕمغُ ػبدح ِخشعبد اٌزؼ١ٍُ ا:

اٌّخشعبد ِؾذدح اٌّٛػٛع ٚاٌزٟ ( ا)

رزؼٍك ػٍٝ ٚعٗ اٌزؾذ٠ذ ئٌٝ اٌزخظض 

اٌّٙبساد اٌخبطخ ثٙب؛/ ٚاٌّؼشفخ 

اٌزٟ رغّٝ )اٌّخشعبد اٌؼبِخ ( ة)

ٚاٌزٟ رزظً ثأٞ ( أؽ١بٔب لبثٍخ ٌٍزؾ٠ًٛ

ػٍٝ عج١ً  --أٚ ع١ّغ اٌزخظظبد 

اٌّضبي ، اٌىزبثخ ،اشف٠ٛخ، ٚؽً 

اٌّشىلاد، ٚرىٌٕٛٛع١ب اٌّؼٍِٛبد، 

.ِٚٙبساد فش٠ك اٌؼًّ

 ، ثطج١ؼخ اٌؾبي ، ٘زٖ اٌفئبد ١ٌغذ
ثبٌؼشٚسح ، فمؾ اٌٛؽ١ذح

 Learning outcomes are commonly 

divided into:

(i) subject-specific outcomes that 

relate specifically to the discipline 

and knowledge/skills particular to 

it;

(ii) generic (sometimes called 

transferable) outcomes that 

relate to any or all disciplines – e.g. 

written, oral, problem-solving, 

information technology, and team 

working skills.

 Of course, these categories are not, 

necessarily, mutually exclusive.

ٍخشخبد اىتعييٌ

 ٍٝ٠ٕٚجغٟ ػٍٝ اٌّزؼ١ٍّٓ اْ ٠زؼشفٛا ػ

اٌّخشعبد فٟ ثذا٠خ اٌّغبق أٚ اٌغٍغخ ، 

ٚػذَ ِؾبٌٚخ رغط١خ ِخشعبد رؼٍُ 

وض١شح عذا فٟ عٍغخ ٚاؽذح ِٚؾبٌٚخ أْ 

رىْٛ اٌّخشعبد ٚاػؾخ ٚرُٙ ِب رجغٟ 

.رؾم١مٗ

 (  الأ٘ذاف)ٔجذأ فٟ وزبثخ اٌّخشعبد

اٌزؼ١ّ١ٍخ ِغ ٚلفخ ثغ١طخ ٌزظف ِب 

عٛف ٠ىْٛ اٌطبٌت لبدسا ػٍٝ اٌم١بَ ثٗ 

:وٕز١غخ ٌزؼ١ٍّٕب ٌٗ، ِضً 

/  انذورج / عُذ الاَتهاء يٍ انثزَايج ”

انًتذرب / انًضاق، صُكىٌ انطانة 
" :قادرا عهً اٌ

 Learners should be made aware of the 

objectives at the start of the course or 

session, try not to cover too many 

outcomes in one session and try 

to be clear as to what you are 

aiming to achieve. 

 We start to write learning objectives 

with a simple stem which describes 

what the student will be able to do as a 

result of our teaching intervention, 

such as: 

“On completion of the 

session/course/program, the 

student/trainee will be able to”: 

ٍخشخبد اىتعييٌ

 ٓٔىزت ِب عٛف ٔىْٛ لبدس٠

ػٍٝ اٌم١بَ ثٗ ، ٘زا ٘ٛ 

ِخشط اٌزؼ١ٍُ ٔفغٗ، ٠ٕٚجغٟ 

أْ رزؼّٓ دائّب وٍّبد 

.وصفأٚ  أداءػ١ٍّخ ِضً 

 ٘زٖ اٌىٍّبد رخزٍف اػزّبدا

ػٍٝ ِب ئرا وبٔذ الأ٘ذاف ٟ٘ 

ِؼشفخ،اِٚٙبساد عٍٛو١خ أٚ 

.ِٛالف 

 Then we write what they 

will be able to do, this is 

the learning objective itself 

and should always contain 

an operative word such as 

perform or describe. 

 These words vary depending 

on whether the objectives are 

knowledge, skills or 

attitudinal objectives. 

  َػٍٝ عج١ً اٌّضبي، فإٔب لذ ٔغزخذ

ِظطٍؼ رؾذ٠ذ ٚلبئّخ، ٚػذد، أٚ 

ِغزٜٛ "اروش اٚ عغً فٟ 

فٟ اٌّغبي الادساوٟ، " اٌّؼشفخ

ٚ٘زا ٘ٛ ِغزٜٛ أدٔٝ ِٓ اٌّغزٜٛ 

، ٌٙزا ٠غت ػ١ٍٕب " ؽًٍ"اٌزٞ ٠مٛي 

اْ ٔغزخذَ وٍّبد ِضً رؾ١ًٍ، 

.اٚاخزجبس أٚ ر١١ّض

 تهىووض١شا ِب ٠غزخذَ رظ١ٕف 
ٌزظ١ٕف ٘زٖ اٌّغبلاد

 For example, we might use 

the terms define, list, name, 

recall or record for the 

‘knowledge level’ of the 

cognitive domain, this is a 

lower level than say the 

‘analysis’ level for which we 

might use words such as 

analyze, test or distinguish. 

 Bloom’s taxonomy is often 

used to classify these 

domains. 

الأفعبه اىَْبسجخ ىيَستىيبد اىَختيفخ ٍِ تصْيف 
(2001اىَعذه ثعذ أّذسسىُ وآخشوُ ، )ثيىً  

امثلت علي الأفعال المناسبت  المستوى

افزشاع، رظ١ُّ، ثٕبء، رخط١ؾ ، اخزشاع، اثزىبس.

اٌؾىُ ػٍٝ، اخزجبس، ِشالجخ ، وشف، رٕغ١ك.

اٌزفش٠ك، اٌز١١ّض ، رفى١ه.

رطج١ك، اعزخذاَ، اظٙبس.

ٓرٛػ١ؼ، ششػ، رظ١ٕف، رٕجإ، ِمبسٔخ، اظٙبس اٌزجب٠.

ًِلاؽظخ، رؼش٠ف، رؾذ٠ذ، اعزشداد، رزوش ، رغغ١.

 اثذاع/ ر١ٌٛف

ُرم١١

ًرؾ١ٍ

رطج١ك

ُٙف

رزوش
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Verbs appropriate to different levels of Bloom’s 

(Revised) Taxonomy (after Anderson et al., 2001).

Level Examples of Appropriate Verbs

 Synthesis 

/Creation

 Evaluation 

 Analysis 

 Application 

 Understanding 

 Remembering 

 Hypothesize, Design, Construct, Plan, 

Invent, Devise.

 Judge, Test, Monitor, Detect, Co-ordinate.

 Differentiate, Discriminate, Distinguish, 

Deconstruct

 Apply, Use, Demonstrate.

 Clarify, Illustrate, Categorize, Predict, 

Compare, Contrast.

 Recognize, Identify, Define, Retrieve, Recall, 

Record.

عْذ متبثخ ٍخشخبد اىتعييٌ قذ ينىُ ٍِ اىَفيذ أُ 
:تضع اىْقبط اىتبىيخ في الاعتجبس 

 ًلأٙب " اْ ٠فُٙ” رغٕت اعزخذاَ اٌفؼ

١ٌغذ ِؾذدح ثّب ٠ىفٟ ٌٍطبٌت أْ ٠ؼشف 

ِب رؼ١ٕٗ

لا رىزجُٙ فمؾ، ثً اعزخذُِٙ فٟ اٌظف

 ػٕذ اعزخذاُِٙ ِغ اٌطلاة فٟ اٌظف

ِب ٠غت ”٠غت الإشبسح ئ١ٌُٙ ػٍٝ أُٔٙ 

„____: أْ ٠ىٛٔٛا لبدس٠ٓ ػٍٝ اْ

 اعؼٍُٙ ٚاػؾ١ٓ ٚرفغش ِٓ رٍمبء ٔفغٙب

 ئػبدح إٌظش ف١ُٙ ع٠ٕٛب، وٛؽذاد لبثٍخ

.ٌٍزغ١١ش

 ْٛا٠ّٕب وبْ رٌه ِّىٕب، ٠ٕجغٟ أْ رى

لبث١ٍٓ  --ِخشعبد اٌزؼ١ٍُ فٟ اٌزم١١ُ 

فؾض/ ٌٍزمذ٠ش 

 Avoid the use of the verb ‘understand’ as 

it is not specific enough for student to 

know what it means 

 Don’t just write them, use them in class

 When using them with students in class 

refer to them as ‘you should be able to’

 Make them self-explanatory

 Review them annually as modules 

change

 Where at all possible, learning outcomes 

should be assessable – capable of being 

assessed/examined 

(ref: Race, 1999; Gosling and Moon, 2001)

اٍثيخ عيً ٍخشخبد اىتعييٌ
Example Learning objectives/outcomes 

:عُذ الاَتهاء يٍ انفصم صُكىٌ انطانة قادرا عهً اٌ 

٠ٛطف الا١ٌخ اٌزٟ رزؾىُ ثؼغؾ اٌذ1َ.

٠بخز لشاءح دل١مخ ٌؼغؾ اٌذَ ثبعزخذاَ ادٚاد ِخزٍفخ2.

On completion of the session the student will be able to: 

1. describe the mechanisms controlling blood pressure 

2. take an accurate blood pressure reading using a range of equipment 

Your Course Alignment 

تىافقيخ ٍسبقل اىذساسي

ِخشعبد اٌزؼٍُ  3-2دلبئك ٌزط٠ٛش  10ػٍٝ ٚسلخ ػًّ خز 1.

ٌّغبق لّذ ثزذس٠غٗ

دل١مخ ٌٍّٕبلشخ فٟ ِغّٛػخ طغ١شح ِٓ  20~ ثؼذ رٌه خز 2.

.صِلائه ِٓ رخظظبد ِّبصٍخ

ثؼذ رٌه عٛف ٕٔبلش رٌه وٍٗ  وّغّٛػخ وج١شح ِٚٓ صُ 3.
اعزخلاص اٌّؼٍِٛبد 

Key aspects of the curriculum 

اىدىاّت اىشئيسيخ في اىَْبهح اىذساسيخ

عناصر اساسيت Major elements

 الا٘ذاف/ اٌغب٠بد

  اٌزؼ١ٍُ( ا٘ذاف)ِخشعبد

ٜٛاٌّؾز

ٍُؽشق اٌزذس٠ظ ٚاٌزؼ

ؽشق اٌزمذ٠ش

 Aims / goals

 Learning outcomes / 

objectives (knowledge, 

skills and attitudes) 

 Content 

 Teaching and learning 

methods 

 Assessment methods

Course Content ٍحتىي اىَسبق
 ٚ اٌّؾزٜٛ ػجبسح ػٓ اعضاء ِٓ إٌّٙبط

٠غت أْ ٠ىْٛ لذ دسط ثزشاثؾ ِغ 

الأعضاء الأخشٜ ثؾ١ش رشىً ِغٍّٙب 

.إٌّٙبط ػّٓ ثشٔبِظ رؼ١ٍّٟ  ِزّبعه

 ِٓ ٠ٕجغٟ أْ رشًّ ٚرؼىظ ِغّٛػخ

اٌّؼبسف ٚاٌم١ُ ٚاٌّٙبساد ٚاٌّٛالف راد 

غبٌجب ِب ٠غزّذ اٌّؾزٜٛ ل١ّزٗ ِٓ . اٌظٍخ

خلاي اٌزخظض اٚ إٌّٙخ، اٚ اٌّٛػٛع، 

.اٚاٌّغزّغ ثشىٍٗ الأٚعغ

 غبٌجب ِب ٠غزّذ اٌّؾزٜٛ ِٓ اٌّخشعبد

اٌزؼ١ّ١ٍخ اٌزٟ رشىً الأعبط ٌٛػغ 

اٌجشاِظ ٠ّٚىٓ رؼش٠فٙب ثجغبؽخ ثأٔٙب 

اٌّؼبسف ٚاٌّٛالف ٚاٌّٙبساد ٚاٌم١ُ اٌزٟ 
.٠ّىٓ رؼٍّٙب

 The content of parts of the curriculum 

has to be studied in relation to other parts 

so that the curriculum forms a coherent 

learning program. 

 It should comprise and reflect a 

selection of knowledge, skills, values 

and attitudes relevant and valued by the 

profession, subject disciplines and by 

the wider society. 

 The content is usually derived from 

objectives which form the basis for 

program development and can be 

simply defined as the knowledge, skills, 

attitudes and values to be learned. 
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Course Content ٍحتىي اىَسبق

 ػٕذ ٚػغ اٌّؾزٜٛ ٠غت ػ١ٍٕب اخزجبس

:ِب ٠ٍٟ

 أْ ٠ؼىظ اٌّؾزٜٛ اٌّّٙخ اٌزٟ ع١طٍت

ِٓ اٌّزؼ١ٍّٓ اٌم١بَ ثٙب ثؼذ اٌزذس٠ت

 أْ ٠زؼٍك اٌّؾزٜٛ ِجبششح ثّخشعبد

اٌزؼ١ٍُ

 ًأْ ئعّبٌٟ اٌٛلذ اٌزٞ ٠ؼطٝ ٌى

ػٕظش ِٓ ٘زا اٌّغبق ِٕبعت، ٚأْ 

٠ىْٛ اٌزٛاصْ ث١ٓ إٌظش٠خ ٚاٌزطج١ك 

ِٕبعجب ا٠ؼب

 ٜٛأْ  ٠ىْٛ اٌّؾزٜٛ ٔظت ػٍٝ ِغز
ِٕبعت ٌٍّزؼ١ٍّٓ

 We should check: 

 That the content reflects the job 

that the learners will be asked to 

do after training 

 That the content relates directly 

to the learning outcomes 

 That the total time given to each 

element of the course is 

appropriate and that the balance 

between theory and practice is 

appropriate 

 That the content is pitched at an 

appropriate level for the learners 

ٍِ أيِ يَنِ أُ تحصو عيً ٍصبدس 
!ىَحتىي ثشّبٍدل اىذساسي

 ٜٛ٠ّىٓ رغ١ّغ الأفىبس ؽٛي ِؾز

:اٌّغبق ِٓ ػذح ِظبدس 

 اٌّغبلبد اٌغبثمخ أٚ إٌّب٘ظ

اٌّٛعٛدح فٟ ِإعغزه؛

أٚ اٌشٚاثؾ ا١ٌّٕٙخ ٚاٌٛؽ١ٕخ 

اٌّزخظظخ

اٌىزت اٌّمشسح

 ِٕب٘ظ ١٘ئبد أخشٜ، ٚاٌزٟ وض١شا

ِب ٠ّىٓ اٌؼضٛس ػ١ٍُٙ ػٍٝ شجىخ 

الإٔزشٔذ اِٚٓ ا١ٌٙئبد اٌذ١ٌٚخ اٌزٟ 

أزغذ إٌّب٘ظ دساع١خ أعبع١خ 
ٌٕفظ اٌّٛػٛع

 Ideas about course content can be 

gathered from many sources: 

 previous courses or existing 

curricula at one’s own 

organization; 

 national professional or discipline 

associations

 textbooks;

 other organizations’ courses, 

which can often be found on the 

web and international bodies 

which have produced core 

curricula for their own subject 

Aligning the Learning Experience

ٍىاءٍخ تدشثخ اىتعيٌ 

Spencer, 2003; http://www.faculty.londondeanery.ac.uk/e-
learning/setting-learning-objectives/html2pdf

كيف لي أن أساعد طلابي تلبية الأهداف؟
ماذا ادرسهم؟

كٌف أعلمهم ذلك؟

كٌف ٌمكننً إضافة المرونة اللازمة لتلبٌة الاحتٌاجات؟

كيف لي ان أعرف إذا كان  حقق المتعلمين  الأهداف او 

المخرجات التعليمية؟

كيف يمكنني تحديد نوعية أهدافي، والطرق المستخدمة  

والتقييم؟

Learning Outcomes

مخرجات التعليم

Teaching Methods

طرق التدريس

Assessment

التقدير

Evaluation

التقييم

ماذا أريد من طلابي ان يحققوه؟
من هم الذٌن اعلمهم ؟ 

ماذا ٌعرفون بالفعل؟

اٌن هم ذاهبون فً بعد ذلك؟

Teaching and Learning Methods 

أسبىيت اىتذسيس واىتعييٌ

 ُثّغشد رُ رؾذ٠ذ ِخشعبد اٌزؼ١ٍ

ٚاٌخطٛؽ اٌؼش٠ؼخ (  الأ٘ذاف)

ٌٍّؾزٜٛ، ٠ّىٓ ػٕذئز أْ ٠زطٛس رٌه 

.اٌٝ ثشٔبِظ رؼ١ٍّٟ

 ِٓ اٌٛاػؼ اْ ٠ٛعذ ٕ٘بن ل١ٛد ِٓ

ؽ١ش رخظ١ض اٌٛلذ، ٚرٛافش 

اٌّؼ١ٍّٓ ٚاٌٛطٛي ئٌٝ اٌّظبدس 

اٌزؼ١ّ١ٍخ، ٌٚىٓ ِٓ اٌُّٙ ٌٍّخطط١ٓ 

ٌٍّغبق اٌذساعٟ ٚػغ خطخ ٌٍغذٚي 

اٌضِٕٟ ٌٍّغبق فٟ ٚلذ ِجىش ِٓ 
.ػ١ٍّخ اٌزخط١ؾ

 Once the objectives/ outcomes and 

broad content areas have been 

defined, this can then be developed 

into a program of learning. 

 Obviously there will be 

constraints in terms of time 

allocation, teachers’ availability and 

access to learning resources, but it is 

important for course planners to 

plan out a timetable for the 

course early on in the planning 

process. 

 ٠ٕجغٟ أْ ٠شًّ ٘زا رخظ١ض ٚلذ

ٌىً ػٕظش ِٓ اٌّغبق ٚسعُ 

رغٍغً اٌزؼ١ٍُ ثطش٠مخ ِٕطم١خ ٚاٌزٟ 

.خلاٌِٗٓ اٌزمذَ ِٓ رّىٓ اٌطلاة 

 ٚوّب لٍٕب عبثمب، فبْ رط٠ٛش إٌّب٘ظ

ٟ٘ ػ١ٍّخ رىشاس٠خ، ٚعزىْٛ ٕ٘بن 

ئطذاساد وض١شح ِٓ ٚصبئك 

اٌجشٔبِظ اٌذساعٟ ٚاٌغذاٚي 

اٌض١ِٕخ ٚٚصبئك اخشٜ لجً اْ ٠ىْٛ 
.اٌجشٔبِظ عب٘ضا ٌٍزٕف١ز

 This should include allocating 

time for each element of the 

course and mapping out the 

sequence of learning in a logical 

manner which enables students to 

progress throughout the course. 

 As we have said, curriculum 

development is an iterative process 

and there will be many versions of 

timetables and other course 

documents before the program is 

ready for implementation. 

Choice Of Teaching And Learning Methods 

اختيبس أسبىيت اىتذسيس واىتعيٌ

 فٟ اٌؼذ٠ذ ِٓ إٌّب٘ظ ١ٌظ ٕ٘بن

اخز١بسِٕظٛص ػ١ٍٗ  لأعب١ٌت 

اٌزذس٠ظ ٚاٌزؼٍُ ٚأّب ٠زُ رشن 

الأِش ٌٍّذسط لاخز١بس الأعٍٛة 

الأٔغت ٌٙزا اٌّٛػٛع ٚ ؽش٠مخ 

.اٌزؼ١ٍُ إٌّشٛدح

 ُفٟ ثؼغ اٌّغبلبد، ؽش٠مخ اٌزؼ١ٍ

ٚاػؾخ فٟ رظ١ُّ إٌّٙبط 

ٚاٌّجبدب اٌزٛع١ٙ١خ ٚاٌزٟ ػٍٝ 

الاسعؼ ٠زُ اعشاؤ٘ب ٌذػُ اٌّؼ١ٍّٓ 

.ٚاٌطلاة فٟ ػ١ٍّخ اٌزؼٍُ

 In many curricula, the choice of 

teaching and learning methods 

is not stipulated but it is left up 

to the teacher to select the 

method most appropriate to the 

subject and the intended 

learning. 

 In some courses, the learning 

method is explicit in curriculum 

design and guidelines will 

probably need to be produced 

to support teachers and students 

during the learning process. 



9/1/2011

9

Choice Of Teaching And Learning Methods 

اختيبس أسبىيت اىتذسيس واىتعيٌ

 ٚأعب١ٌت اٌزذس٠ظ ٚؽشق أ

خجشاد اٌزؼ١ٍُ ٠غت أْ رىْٛ 

ِغزّذح ِٓ ِؼّْٛ ِخشعبد 

اٌزؼ١ٍُ ثطش٠مخ راد ِؼٕٝ، 

ٚوزٌه أعب١ٌت أٚ رٕظ١ُ اٌخجشاد 

اٌزؼ١ّ١ٍخ ٠ٕجغٟ أْ ر١غش رؾم١ك 

أ٘ذاف وً ِٕٙب فٟ اٌّغبي 
اٌّؼشفٟ ٚاٌٛعذأٟ إٌفغٟ

 The teaching and learning 

methods or learning 

experiences should be derived 

from the content and learning 

objectives in a meaningful way 

and the methods or the 

organization of experiences 

should facilitate the attainment 

of respective objectives in the 

cognitive, affective and 

psychomotor domain 

What different kinds of teaching 

methods do you use?

ِب ٟ٘ ؽشق اٌزذس٠ظ اٌزٟ رغزخذِٙب؟

Some Active Teaching Methods

ثعض طشق اىتذسيس اىْشطخ
Interactive lecture

• Mini discussion groups/pairs

• Problem-solving groups

• Polling: Clickers/note cards

• Students predict outcome

• Opportunities for critical 

thinking 

& response

• Written response

المحاضرة التفاعلية

أزواج/ مجموعات مناقشة مصغرة •

مشكلة -مجموعات حل•

بطاقات ملاحظة/ الأفراس : الاقتراع •

تنبؤ الطلاب بالنتائج•

فرص التفكٌر النقدي والاستجابة•

الاجابة المكتوبة •

Some Active Teaching Methods

ثعض طشق اىتذسيس اىْشطخ
Discussion

• Full group

• Small-group “feeders”

• Round-robin

•Case studies

•Polls/surveys

•Debate

• Role play

مناقشة

المجموعة الكاملة•

"مغذٌات"مجموعات صغٌرة •

ذهاب وإٌاب•

دراسة حالة•

المسوحات/ استطلاعات الرأي •

مناقشة•

تمثٌل الدور•

Some Active Teaching Methods

ثعض طشق اىتذسيس اىْشطخ

Inquiry/Problem-based learning

• Answer or create real-world problems  Use research methods

• Work through ill-structured problems  Think critically to connect evidence 

and explanations 

التعلم القائم على مشكلة / الاستفسار 

الإجابة أو خلق المشاكل ضمن العالم الحقٌقً•

استخدام أسالٌب البحث•

العمل من خلال مشاكل سٌئة التنظٌم•

التفكٌر النقدي لربط الأدلة والتفسٌرات•

Points to keep in mind are: 

:ّقبط يدت أُ ّضعهب في الاعتجبس وهي

 ِب ِذٜ اٌظٍخ ث١ٓ ؽشق اٌزذس٠ظ

ٚاٌزؼ١ٍُ ٌٍّؾزٜٛ ِٚخشعبد اٌزؼ١ٍُ؟

 ٍٝو١ف ع١زُ اٌزذس٠ظ ٚالاششاف ػ

اٌّٙبساد اٌؼ١ٍّخ؟

 ٍُو١ف ٠زُ دػُ اٌطلاة فٟ اٌزؼ

ِضً اٌزؼٍُ )ٚاٌذساعخ اٌّغزمٍخ 

؟(اٌّٛعٗ رار١ب

 How relevant are the teaching 

and learning methods to the 

content and learning 

outcomes? 

 How are practical skills going 

to be taught and supervised? 

 How are students supported 

in independent learning and 

study (e.g. self directed 

learning)? 
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Points to keep in mind are: 

:ّقبط يدت أُ ّضعهب في الاعتجبس وهي

 ِب ٟ٘ اٌّٛاسد اٌّطٍٛثخ ٚاٌّزبؽخ

ٌؼّبْ فؼب١ٌخ اٌزذس٠ظ ٚاٌزؼٍُ؟

 ٞاٌزذس٠ظ ٠شغغ ػٍٝ اٌزفى١ش إٌمذ ً٘

ٚإٌّطمٟ ػٍٝ ِغزٜٛ اٌّزؼٍُ؟

 ِب ٟ٘ اٌّؼٛلبد اٌزٟ رإصش ػٍٝ ػ١ٍّخ

اٌزذس٠ظ ٚاٌزؼٍُ؟

 ؽشق اٌزذس٠ظ ٚاٌزؼٍُ ِٕبعجخ ً٘
لأعب١ٌت اٌزم١١ُ اٌّخزبسح؟

 What resources are required 

and available to ensure effective 

teaching and learning? 

 Does the teaching promote 

critical and logical thinking at 

the level of the learner? 

 What are the constraints 

affecting the teaching and 

learning process? 

 Are the teaching and learning 

methods appropriate for the 

selected assessment methods? 

e-learning            اىتعيٌ الإىنتشوّي

 ِغ اٌزطٛساد فٟ ِغبي اٌزىٌٕٛٛع١ب

اٌغذ٠ذح ، ٚرىٌٕٛٛع١ب اٌّؼٍِٛبد ػٍٝ 

ٚعٗ اٌخظٛص، ٕ٘بن اٌؼذ٠ذ ِٓ 

اٌفشص ٌٍّطٛس٠ٓ اٌّغبلبد ٌزمذ٠ُ 

.ٚعبئً رؼ١ّ١ٍخ ٚأعب١ٌت اٌزؼٍُ ِجزىشح

 ،٘زا ٠ّىٓ اٌزؼٍُ ١ٌىْٛ أوضش ِشٚٔخ

ٚاٌّزؼ١ٍّٓ ٌٍذساعخ فٟ ٚلزُٙ اٌخبص 

ػٓ ؽش٠ك شجىخ الإٔزشٔذ أٚ 

الإٔزشأذ، ٠ّىٓ ئػطبء اٌّؾبػشاد 

“  ِإرّش ثبٌف١ذ٠ٛ”ػجش الإٔزشٔذ أٚ ػجش 

رم١ًٍ اٌؾبعخ ٌٍطلاة أٚ اٌّزذسث١ٓ 

.اٌٝ اٌغفش( ٚاٌّؼ١ٍّٓ)

 With developments in new 

technology, and information 

technology in particular, there are 

many more opportunities for 

course developers to introduce 

innovative teaching and learning 

methods. 

 This can enable learning to be more 

flexible, learners can study in their own 

time via the Internet or an Intranet, 

lectures may be given over the Internet 

or via videoconferencing reducing the 

need for students or trainees (and 

teachers) to travel. 

Back to your course alignment:

تىافقيخ ٍقشسك اىذساسي عىدح اىً 

دلبئك ٌىزبثخ اٌّلاؽظبد ػٍٝ  10ػٍٝ ٚسلخ ػًّ خز 1.

أٔٛاع الأٔشطخ اٌزؼ١ّ١ٍخ ٚاٌزؼ١ٍّخ اٌزٟ ٠ّىٓ اعزخذاِٙب 

ٌزٍج١خ ِخشعبد اٌزؼ١ٍُ

دل١مخ ٌٍّٕبلشخ فٟ ِغّٛػخ  20~ ثؼذ رٌه ثؼذ رٌه خز 2.

.طغ١شح ِٓ صِلائه ِٓ رخظظبد ِّبصٍخ

ثؼذ رٌه عٛف ٕٔبلش رٌه وٍٗ  وّغّٛػخ وج١شح ِٚٓ صُ 3.
اعزخلاص اٌّؼٍِٛبد 

Aligning the Learning Experience

ٍىاءٍخ تدشثخ اىتعيٌ 

Spencer, 2003; http://www.faculty.londondeanery.ac.uk/e-
learning/setting-learning-objectives/html2pdf

كيف لي أن أساعد طلابي تلبية الأهداف؟
ماذا ادرسهم؟

كٌف أعلمهم ذلك؟

كٌف ٌمكننً إضافة المرونة اللازمة لتلبٌة الاحتٌاجات؟

كيف لي ان أعرف إذا كان  حقق المتعلمين  الأهداف او 

المخرجات التعليمية؟

كيف يمكنني تحديد نوعية أهدافي، والطرق المستخدمة  

والتقييم؟

Learning Outcomes

مخرجات التعليم

Teaching Methods

طرق التدريس

Assessment

التقدير

Evaluation

التقييم

ماذا أريد من طلابي ان يحققوه؟
من هم الذٌن اعلمهم ؟ 

ماذا ٌعرفون بالفعل؟

اٌن هم ذاهبون فً بعد ذلك؟

Linking Learning Outcomes to Assessment

سثظ ٍخشخبد اىتعييٌ ٍع اىتقييٌ

 ئرا ِب رُ أشبء ِخشعبد اٌزؼ١ٍُ ٌٛؽذح ّٔط١خ ، فّٓ اٌّّبسعبد اٌزؼ١ّ١ٍخ

اٌغ١ذح رؾم١ك اٌّٛاءِخ ث١ٓ ِخشعبد اٌزؼ١ٍُ ِغ اٌزمذ٠ش ٚاعزشار١غ١بد 
(Biggs, 2004; 2003)اٌزؼٍُ / اٌزذس٠ظ 

يىاءيح انًضاق انتعهًٍُ تطزَقح انًتعهى هى انًزكز: جذول

Aligning a Learner-Centered Course

الخاص التعليم ما هي مخرجات 

؟بك

What are your learning 

outcomes?

أنشطة التعلم / ماهي أساليب التدريس 

التي يمكن أن تستخدم للمساعدة على 

تلبية تلك المخرجات ؟ كيف يمكنك 

استخدامها على وجه التحديد؟

What teaching 

methods/learning activities 

could you use to help meet 

those outcomes?  How will 

you use them, specifically?

ما إذا كنت وطلابك تحققون تقدر كيف 

التعليم؟مخرجات 

How will you assess whether 

you and your students have 

met the outcomes?

Assessments            اىتقذيش

 ػٕذ رظ١ُّ أعب١ٌت اٌزمذ٠ش ٚاٌزٟ رم١ظ

أداء اٌطلاة، ٠ٕجغٟ أْ رىْٛ ٔمطخ 

الأطلاق دائّب ِٓ ِخشعبد اٌزؼ١ٍُ 

.اٌّزوٛسح 

 ْاٌزمذ٠شاد ٠غت اْ رفؾض ِٓ أ

اٌطلاة  لذ ؽممٛا ِخشعبد اٌزؼ١ٍُ فٟ 

ع١بلبد ِخزٍفخ، ٚثبٌزبٌٟ رُ رغط١خ 

.اٌّؾزٜٛ

 ٍُ٠غت أْ رذػُ  أعب١ٌت اٌزذس٠ظ ٚاٌزؼ

.اعزشار١غ١خ اٌزمذ٠ش ٘زٖ

 أداح ( أٚ اٌّظفٛفخ)ِخطؾ اٌزمذ٠ش ٛ٘

ِف١ذح ٌشعُ خش٠طخ ٌٍزغط١خ اٌّؾزٜٛ 

الأعبعٟ ِٚخشعبد اٌزؼ١ٍُ ِمبثً أعب١ٌت 
.اٌزمذ٠ش 

 In designing the assessment methods 

that measure students’ 

performance, the starting point 

should always be the stated learning 

outcomes. 

 Assessments must check that students 

have achieved the learning outcomes in 

various contexts and thus that the 

content has been covered. 

 Teaching and learning methods must 

support the assessment strategy. 

 An assessment blueprint (or matrix) is a 

helpful tool to map out coverage of 

core content and learning outcomes 

against the assessment methods. 
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Relationship of Learning Outcomes

to Learning Activity & Assessment

اىعلاقخ ثيِ ٍخشخبد اىتعيٌ ىيْشبط اىتعيَي واىتقييٌ

من منظور المعلم

Teacher’s perspective

Student’s perspective

المخرجات  النشاط التعليميالمخرجات  المتوخاةالتقدير

Outcomes Teaching Activity Desired Outcomes Assessment

Assessment Learning Activity Outcomes

Biggs, J.  (2003).  Aligning teaching and assessing to course objectives.  

Teaching and Learning in Higher Education: New Trends and Innovations.  

University of Aveiro, April 13–17.

التقٌٌمالنشاط التعلمًمخرجات 

من منظور الطالب

Why do we assess our students?

ىَبرا ّقيٌ طلاثْب؟

(انًضاءنح)تقذَز  تهخُصٍ 

ِمب١٠ظ الأداء

ٔغبػ أٚ سعٛة اٌطبٌت -

دسعخ أٚ سرجخ اٌطبٌت -

رٛلغ إٌغبػ فٟ اٌّغبلبد اٌّمجٍخ -

أٚ فٟ اٌؼًّ

ٍُرشوض ألً ػٍٝ اٌّزؼ

Summative Assessment
(for accountability)

• Performance measures

– To pass or fail a student

– To grade or rank a student

– To predict success in future 

courses or employment

• Less learner-focused

Why do we assess our students?

ىَبرا ّقيٌ طلاثْب؟

Formative Assessment
(for improvement)

 Learning measures

 To provide feedback to improve 

learning

 To motivate students

 To diagnose strengths & 

weaknesses

 To help students develop self-

assessment

 More learner-focused

التقييم التكويني 
(للتحسٌن)

مقاٌٌس التعلٌم•

توفٌر تغذٌة راجعة لتحسٌن  -

التعلٌم

تحفٌز الطلاب -

تشخٌص مواطن القوة والضعف -

مساعدة الطلاب على تطوٌر  -

التقٌٌمهم الذاتً

تركز أكثرعلى المتعلم•

What kinds of assessments 

do you use? Why?

ِب ٟ٘ أٔٛاع اٌزمذ٠شاد اٌزٟ رغزخذِٙب؟ 
ٌّٚبرا؟

Back to your course alignment:

تىافقيخ ٍقشسك اىذساسي عىدح اىً 

دلبئك ٌىزبثخ اٌّلاؽظبد ؽٛي  10ػٍٝ ٚسلخ ػًّ خز 1.

و١ف١خ رم١١ُ ؽلاثه ٚاٌزبوذ ِب ارا وبٔٛا ٠ؾممْٛ ِخشعبد 

اٌزؼ١ٍُ

دل١مخ ٌٍّٕبلشخ فٟ ِغّٛػخ  20~ ثؼذ رٌه ثؼذ رٌه خز 2.

.طغ١شح ِٓ صِلائه ِٓ رخظظبد ِّبصٍخ

ثؼذ رٌه عٛف ٕٔبلش رٌه وٍٗ  وّغّٛػخ وج١شح ِٚٓ صُ 3.
اعزخلاص اٌّؼٍِٛبد 

Key aspects of the curriculum 

اىدىاّت اىشئيسيخ في اىَْبهح اىذساسيخ

عناصر داعمت Supporting elements: 

 ٍُاٌّؼ١ٍّٓ، )ِظبدس اٌزؼ

ٚاٌّغبػذ٠ٓ، ٚاٌز٠ًّٛ، 

اٌّغلاد ، ٚدػُ / ٚاٌىزت 

رىٌٕٛٛع١ب اٌّؼٍِٛبد ٚلبػبد 

(اٌزذس٠ظ

ُئعشاءاد اٌشطذ ٚاٌزم١١

 Learning resources 

(teachers, support staff, 

funding, books/journals, 

IT support, teaching 

rooms) 

 Monitoring and 

evaluation procedures 
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Learning resources required to deliver the curriculum 

ٍىاسد اىتعييٌ اىلاصٍخ ىتقذيٌ اىَْهبج اىذساسي

 ٍُُُانًعهًٍُ، وانًىظفٍُ انتق

-: والإدارٍَُ 

 ِٓ ٠غت أْ ٠ىْٛ ٕ٘بن ػذد وبف

اٌّٛظف١ٓ ٌزمذ٠ُ اٌذػُ ٚرم١١ُ اٌّغبق

 فٟ )٠ٕجغٟ أْ ٠ىْٛ اٌّٛظفْٛ ِٙشح

( اٌزشث١خ فؼلا ػٓ اٌّغبلاد اٌزم١ٕخ

ِٚإ١ٍ٘ٓ، ٠ٕٚجغٟ أْ رىْٛ ػٍٝ ػٍُ 

١ٌظ فمؾ ِٓ ِٕبؽمُٙ ِٓ اٌّغبق 

ٌٚىٓ أ٠ؼب ٌٍّغبق وىً ِٓ اعً اْ 

٠زّىٕٛا ِٓ رأؽ١ش خجشاد اٌّزؼ١ٍّٓ 

اٌزؼٍُ

 Teachers, technical and 

administrative staff :-

 there should be sufficient staff to 

deliver and support the delivery 

and assessment of the course. 

 Staff should be appropriately 

skilled (in pedagogical as well as 

technical areas) and qualified and 

should be aware not only of their 

own areas of the course but also 

of the course as a whole in order 

that they can contextualize the 

learners’ learning experiences 

Learning resources required to deliver the curriculum 

ٍىاسد اىتعييٌ اىلاصٍخ ىتقذيٌ اىَْهبج اىذساسي

ثّب فٟ رٌه رىٌٕٛٛع١ب  --:  انًعذاخ

اٌّؼٍِٛبد ٚإٌّبرط، ٚاٌّؾبوبح، 

ٚاٌّخزجشاد، ٚاٌّؼذاد اٌطج١خ ، 
.…أٌٛاػ اٌىزبثخ ٚاٌّخططبد

اٌّغبق ثطج١ؼخ اٌؾبي  --:  انًانُح

عٛف ٠زطٍت ر٠ّٛلا وبف١ب ٌٍؾفبظ 
ػٍٝ أٔشطزٗ

 Equipment:- including IT 

and AV equipment, models 

and simulators, laboratory 

and clinical equipment, 

whiteboards, flip charts

 Finances:- the course will 

require adequate funding to 

sustain its activities 

 انكتة وانًجلاخ ويىارد انىصائظ

--: انًتعذدج 

 ً٠ٕجغٟ رؾذ٠ذ لٛائُ اٌىزت الأعبع١خ ٌى

عضء ِٓ اٌّغبق ٚغ١ش٘ب ِٓ اٌّٛاسد ثّب 

فٟ رٌه إٌظٛص اٌّشعؼ١خ اٌزٟ رُ 

رؾذ٠ذ٘ب ِٓ لجً اٌّؼ١ٍّٓ ٚ ششاؤ٘ب ِٓ 

.لجً اٌّزؼ١ٍّٓ لاعزخذاِٙب

 ٠ٕجغٟ دػُ اٌىزت الاعبع١خ ِٓ ِٛاسد

اٌّطجٛػخ )أخشٜ ِضً اٌّغلاد 

.ٚؽضَ اٌٛعبئؾ اٌّزؼذدح( ٚالإٌىزش١ٔٚخ

 ٖرىْٛ اٌّىزجخ ١٘ىً اٌذػُ اٌشئ١غٟ ٌٙز

اٌّٛاسد ٠ّٚىٓ أ٠ؼب اعزلاَ ِٛاسد 

ئػبف١خ ِٓ خلاي الإٔزشأذ أٚ ػجش 
.ِىزجبد الالغبَ„

 Books, journals and 

multimedia resources:-

 lists of core textbooks for each part of 

the course and other resources 

including reference texts should be 

identified by teachers and purchased 

for use by learners. 

 These should be supported by other 

resources such as journals (printed and 

online) and multimedia packages. 

 The library will be the main support 

structure for these resources but 

additional resources may also be 

delivered through an Intranet or via 

departmental ‘libraries’ 

 غزف انتذرَش ، ويضاحح

انًكاتة، وانًضاحح الاجتًاعُح 

-: وانذراصُح 

 ٠ٕجغٟ أْ رىْٛ ٕ٘بن اػزّبداد

وبف١خ لاعز١ؼبة اٌطلاة فٟ ع١ّغ 

ِشاؽً اٌّغبق فؼلا ػٓ 

اٌّغبؽبد ٌلاعزّبػ١بد ٚاٌذساع١خ 

ٌٍطلاة ٌمؼبء ثؼغ اٌٛلذ خبسط 

.اٌفظٛي اٌذساع١خ

 ٠غت أْ ٠ىْٛ ٕ٘بن أ٠ؼب ِغبؽخ

وبف١خ ٌٍزؾؼ١ش ٌٍّؼ١ٍّٓ ٌٍزذس٠ظ 
ٚالاٌزمبء ثبٌطلاة

 Teaching rooms, office 

space, social and study 

space:-

 there should be adequate 

provision to accommodate 

learners at all stages of the course 

as well as social and study space 

for students to spend time outside 

the classroom. 

 There should also be sufficient 

space for teachers to prepare 

teaching and meet with students. 

 يتطهثاخ الإشزاف وإَصال انتذرَش

--: يىاضع / انضزَزٌ 

 ِٞٛغبلبد اٌؼب١ٍِٓ فٟ اٌظؾخ ، رؾز

ػبدح ػٍٝ عضء وج١ش ِٓ ٘زٖ إٌشبؽبد 

.ػّٓ إٌّٙبط اٌذساعٟ

 ٞغبٌجب ِب ٠زُ اػطبء اٌزذس٠ظ اٌغش٠ش

ِٓ لجً ا١١ٌّٕٙٓ اٌظؾ١١ٓ اٌؼب١ٍِٓ 

اٌّّبسع١ٓ ثذلا ِٓ سثؾ رٌه  

ثبٌّإعغبد اٌزؼ١ّ١ٍخ ٚأٔٗ ِٓ اٌُّٙ 

اٌزأوذ ِٓ أْ ٘إلاء اٌّٛظف١ٓ ِؼزّذ٠ٓ 

.ِٚذسث١ٓ ٌزمذ٠ُ اٌّغبق اٌزذس٠جٟ

 Requirements for supervision 

and delivery of clinical 

teaching/ placements :-

 in courses for health professionals, 

these areas of the course usually 

comprise a large part of the 

curriculum. 

 Clinical teaching is often delivered by 

health professionals working in 

practice rather than linked to the 

educational institution and it is 

important to ensure that such staff are 

supported and trained to deliver the 

course. 

Monitoring and evaluating the curriculum

سصذ وتقييٌ اىَْهبج اىذساسيخ

 ٠ّٚىٓ رؼش٠ف اٌشطذ ثبٌزؾمك

اٌّغزّش أٚ اٌذٚسٞ ِغ الإششاف 

ِٓ لجً اٌّغإ١ٌٚٓ ػٓ اٌّغبق 

.فٟ وً اٌّغز٠ٛبد

 ٍٝ٠ٕٚجغٟ أْ رشوض الا٘زّبَ ػ

اٌؼ١ٍّبد ٚالأداء ثٙذف ٌفذ 

الأزجبٖ ئٌٝ اٌغّبد اٌخبطخ اٌزٟ 

لذ رزطٍت ارخبر ئعشاءاد 

.رظؾ١ؾ١خ

 Monitoring can be defined as a 

continuous or periodic check 

and overseeing by those 

responsible for the course at 

every level. 

 It should focus attention on 

processes and performance with 

the objective of drawing 

attention to particular features 

that may require corrective 

action. 
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Monitoring and evaluating the curriculum

سصذ وتقييٌ اىَْهبج اىذساسيخ

 ٟٚ٘زا ٠زؼّٓ ٚػغ الأٔشطخ ف

اٌّىبْ إٌّبعت ٌؼّبْ اْ رغ١ٍُ 

اٌّذخلاد ، ٚخطؾ اٌؼًّ ، 

ٚإٌزبئظ اٌّزٛلؼخ ٚغ١ش٘ب ِٓ 

.الإعشاءاد، رغ١ش ٚفمب ٌٍخطؾ

 اٌشطذ ٠ّىٓ ِخططٟ إٌّٙبط

ٌٍىشف ػٓ اٞ أزىبعبد خط١شح 

أٚ اخزٕبلبد فٟ ػ١ٍّخ اٌزٕف١ز 

اٌزٟ لذ رزغجت فٟ اْ لا ٠ؾمك 
.اٌجشٔبِظ ِخشعبد اٌزؼ١ٍُ

 It includes putting activities in 

place to ensure that input 

deliveries, work plans, expected 

output and other actions are 

proceeding according to plans. 

 Monitoring should enable 

curriculum planners to detect 

serious setbacks or bottlenecks 

of the implementation process 

that may cause the program not 

to achieve expected learning 

outcomes. 

Why do we need to evaluate our courses? 

ىَبرا ّحِ ثحبخخ ىتقييٌ ٍسبقبتْب؟

 ،اٌزم١١ُ ٘ٛ ٔظبَ اٌزغز٠خ اٌشاعؼخ

ٚرٛف١ش اٌّؼٍِٛبد ٌٍّخطط١ٓ 

اٌّذسث١ٓ ٚاٌطلاة / ٚاٌّؼ١ٍّٓ 

.ٚأ١ٌٚبء الأِٛس ٚطٕبع اٌمشاس

 اٌزم١١ُ ٘ٛ ػ١ٍّخ رشًّ الأٔشطخ

اٌغبس٠خ اٌزٟ رٙذف ئٌٝ عّغ 

اٌّؼٍِٛبد فٟ اٌٛلذ إٌّبعت 

.ؽٛي عٛدح اٌجشٔبِظ

 Evaluation is a system of 

feedback, providing 

information to planners, 

teachers/trainers, students, 

parents and decision-makers. 

 Evaluation is a process 

involving ongoing activities 

aimed at gathering timely 

information about the quality 

of a program. 

Why do we need to evaluate our courses? 

ِٓ ُٚعٛف ٠ّىٓ اٌزم١١:

 رؾذ٠ذ إٌغبػ ٚاٌفشً فٟ إٌّٙبط

اٌذساعٟ ثغ١خ رظؾ١ؼ أٚعٗ 

اٌمظٛس

 ل١بط ِب ئرا لذ رؾممذ الأ٘ذاف

اٌّؼٍٕخ

 رم١١ُ ئرا وبْ إٌّٙبط ٘ٛ رٍج١خ

لاؽز١بعبد اٌّزؼ١ٍّٓ ٚاٌّغزّغ 

اٌّؾٍٟ، اٌخ

 ل١بط ِذٜ فؼب١ٌخ إٌّٙبط ِٓ ؽ١ش
اٌزىٍفخ

 Evaluation will enable:

 To identify successes and 

failures of the curriculum 

with a view to correcting 

deficiencies 

 To measure if stated 

objectives have been achieved 

 To assess if the curriculum is 

meeting the needs of 

learners, community etc 

 To measure the cost 

effectiveness of the 

curriculum 

Aligning the Learning Experience

ٍىاءٍخ تدشثخ اىتعيٌ 

Spencer, 2003; http://www.faculty.londondeanery.ac.uk/e-
learning/setting-learning-objectives/html2pdf

كيف لي أن أساعد طلابي تلبية الأهداف؟
ماذا ادرسهم؟

كٌف أعلمهم ذلك؟

كٌف ٌمكننً إضافة المرونة اللازمة لتلبٌة الاحتٌاجات؟

كيف لي ان أعرف إن حقق المتعلمين الأهداف او 

المخرجات التعليمية؟

كيف يمكنني تحديد نوعية أهدافي، والطرق المستخدمة  

والتقييم؟

Learning Outcomes

مخرجات التعليم

Teaching Methods

طرق التدريس

Assessment

التقدير

Evaluation

التقييم

ماذا أريد من طلابي ان يحققوه؟
من هم الذٌن اعلمهم ؟ 

ماذا ٌعرفون بالفعل؟

اٌن هم ذاهبون فً بعد ذلك؟

Example: Reproductive Alignment

اىتىافقيخ الاستْسبخيخ :ٍثبه 

سوف ٌتمكن الطلاب من 

التعرف على بنى النظام 

اللمفاوي، مع التركٌز على 

الطحال والغدة الصعترٌة 
ونخاع العظام

محاضرة
تعٌٌن قراءات

، امتحانات (2)الامتحانات 

(  3)قصٌرة 

أسئلة متعددة الخٌارات التً 

تتطلب من الطلاب إثبات 

التذكر من محاضرات 
وقراءات

مخرجات التعليم
Learning Objective

 طرق التدريس
Teaching Methods

 التقدير
Assessments

 تمت مواءمة المساق، ولكن الإنتاج الوحٌد المتوقع من الطالب هو الكتب المدرسٌة والمعلم
Course is aligned, but student is expected only to reproduce instructor & textbook 

Example: Misaligned course

عذً اىَىاءٍخ  :ٍثبه 

سٌكون الطلاب قادرٌن على 

تحلٌل الكٌفٌة التً تؤثر بنى 

النظام اللمفاوي على النظام 
المناعً

اختٌارما قبل المعرفة 

محاضرة تفاعلٌة

تعٌٌن قراءات

دراسة حالة 
مناقشة

، امتحانات (2)الامتحانات 

(  3)قصٌرة 

أسئلة متعددة الخٌارات التً 

تتطلب من الطلاب إثبات 

التذكر من محاضرات 

وقراءات

مخرجات التعليم
Learning Objective

 طرق التدريس
Teaching Methods

 التقدير
Assessments

أهداف المساق والأنشطة تحث الطلاب على التفكٌر النقدي، ولكن التقٌٌمات لا تزال تركز 

 فً المقام الأول على التذكر 
Course objectives and activities ask students to think critically, but graded assessments 

still focus primarily on recall



9/1/2011

14

Example: Constructive Alignment

اىتىافقيخ اىجْبءح : ٍثبه

سوف ٌقوم الطلاب بتحلٌل 

التهدٌدات الراهنة على 

الصحة العامة، وتقٌٌم 

استراتٌجٌات حماٌة قصٌرة 

وطوٌلة الأجل، وخلق 
المقترحات المهنٌة

مع )المحاضرات التفاعلٌة قصٌرة •

(مناقشة القضٌة، ودراسات

مجموعات صغٌرة•

وضع السؤال البحثً•

جمع وتحلٌل البٌانات •

الموجودة

تحدٌد الثغرات فً البحوث•

 بالطبع هو مواءمة بناءة، وٌستخدم كل من التقٌٌم التكوٌنً والتلخٌصً
Course is constructively aligned, and uses both formative and summative assessment

التكويني

بعد المعرفة/ فحص قبل •

تقٌٌمات الزملاء و الذاتٌة•

ملاحظات مدرس•

تلخيصي

مجموعة العرض النهائً•
تقرٌر فردي•

مخرجات التعليم
Learning Objective

 طرق التدريس
Teaching Methods

 التقدير
Assessments

Questions?

Thoughts?

أسئيخ او افنبس 


